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ABSTRACT
Key words:
INTRODUCTION
In this paper, I will be examining some of the main ideas that have been researched and argued in the field of motivation, the current views of motivational factors that contribute to learning a foreign language and how these ideas have common characteristics. Finally, through such factors, I will talk about the teacher’s role in implementing motivation is and what teachers can do to improve levels of motivation in their students. I will be concentrating on the English language as it has such a unique position in the world today. 

LITERATURE REVIEW
RESTRICTIONS WITH GARDNER’S THEORY
There have been some uncertainties concerning Gardner and Lambert’s research findings since first being published. Even though it was empiricall
y evident, the main hindrance with the theory is that the research was only tested on second language learners. There is an important difference to note between learning a second language and learning a foreign language, (hereafter referred to as SL and FL). Learning an SL involves having 
some contact with the L2 community, whereas learning an F
L, students have less exposure to L2 speakers (Dornyei, 1994b:520). Gardner and Lambert’s conclusion is solely based on a specific group of subjects who were learning an L2 in an SL setting. For this reason, their theory might not be applicable to FL learners. 
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Representation of educational and soci
al Model of SLA (Gardner &MacIntyre, 1993)
Based on this figure, the social and cultural environment of the learner will determine their belief 
and attitude towards the targeted group‟s language and culture. For an example in a monolingual 
country akin to 
Korea, many believe that learning English is not necessary and other minority 
language group ought to assimilate and integrate into the dominant culture. The same can be said to 
other monolingual countries like Japan, China, Russia and so forth. On the con
trary, if the socio
-
cultural milieu are based in bilingual and multilingual countries like Canada, Singapore and 
Malaysia, learning a second language is expectant (Ellis,1997). 
The second part of Gardner‟s educational
and social
model deals with individu
al differences which 
are made up of four features namely, aptitude, intelligence, motivation and situational anxiety. 
These variables are interrelated based on two environmental contexts, the structured classroom and 
the natural environment. It is to be sa
id that aptitude and intelligence poses as strong variables in 
the former contextual setting but play no significant role in the later. Whereas the roles of 
motivation andsituational anxiety are equally dispersed in both contexts.
The third phase would tra
ces the linguistic and non
-
linguistic outcomes. Linguistic outcomes are 
generally numerical based on grades of English proficiency tests. However, the non
-
linguistic 
outcomes cover a subjective area of attitudes towards the targeted language‟s value and cu
lture. 
Integrative 
Motivation
Crookes and Schmidt in 1991 identified that motivation is grounded by the learners‟ orientation 
based on the goal set in language learning. When a person likes to speak English, like English 
people and wishes to integrate an
d be identified as one of the member of the targeted language, 
Falk (1978) refers this to as integrative motivation. In the EFL context Japanese living in Sao 
Paulo, Brazil, there was a need for the Japanese to acquire the communicative competence to speak
Portuguese to socially operate among the society and be its member. Therefore, it is understood that 
integrative motivation lies heavily within the society and the community.
Instrumental Motivation
On the contrary, instrumental motivation referred to as
learn
ing
language
s
for pragmatic gains and 
practical purposes. Pragmatic gains such as getting a job, climbing up the social hierarchy, fulfilling 
a requirement in order to graduate and so forth subtracts the idea of integrating with the society 
unlike in
tegrative motivation. 
In spite of that, a large and growing body of literature suggested integrative motivation is a stronger 
form of motivation in sustaining the success for language studying (Taylor, Rheaultand Meynard
,
1977; Crookes et al 
,
1991;Ellis 1
9
97;). Prior to that, Lambert 
andGardenerargues that integrative 
motivation is
crucial 
in a structured learning 
setting
. However, recent evidence may have suggests 
(Liu, 2007) that instrumental motivation propelled Chinese students in learning English. 
None
theless, integrative and instrumental orientations have been found that both components do 
not function exclusively and are not opposite ends of continuums. Greater gains and benefits in 
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THEORETICAL FRAMEWORK  
Definition

1. Encourage Motivation in Students
Gardner and Lambert’s theory argues that motivation to learn second language requires a positive attitude towards the second language  community and a desire to become a member of that community 
(Clement etal., 1994:419). Through this idea, they introduced two kinds of 
motivation, integrative and instrumental (1959). Dornyei characterizes
the former as having a positive attitude toward the second language  society and “...the desire to interact with and even become similar to valued members of that community" (1994a:274)
. For example, a person who wants to live in an second language  country and become a part of that society would possess integrative motivation to learn the second language. Gardner and Lambert describe instrumental motivation as the desire to gain practical benefits (1972 in Clement etal., 
1994:419). For instance, a person who wants to learn an L2 to better their future career with more job prospects and a higher salary would have instrumental motivation. 
Through their study, Gardner and Lambert conclude that integratively motivated students are more successful at learning an L2 then instrumentally motivated students. According to them, “...students with the integrative orientation have more favourable attitudes towards members of the French group and are more strongly motivated to acquire their 
language” (1959:271). Students with positive attitudes towards the L2 community are more inclined to learn such language, therefore proving the 
applicability of Gardner and Lambert’s integrative motivation theory to Canadian students learning French. 
The strength of Gardner and Lambert’s theory is that it was empirically tested and supported by strong evidence. Although their research cannot b
e disputed, linguists have found some limitations with the findings. 
2.1.1
FOREIGN LANGUAGE LEARNERS 
For FL learners, especially those who live in a unilingual
country, opportunities to have 
contact with members of the L2 community can be rare. 
According to Dornyei, because 
of this lack of contact, FL students do not have experien
ce with the L2 community and 
cannot form attitudes about such group, thus causing a lack of
desire to integrate into that 

2. Improvement Motivation
3. 
4. Conclusion
Restrictions with Gardner’s Theory
References
1. 
2. 
3. R. C.Gardner and Lambert, Fifty Years and Counting. 1959.
4. Bernaus M., Gardner, Robert C., & Wilson, A.. Teachers’ motivation, classroom strategy use, students’ motivation and second language achievement.
5. Aja Dailey, Key Motivational Factors and How Teachers Can Encourage Motivation in their Students. 2009. 
Baker, C., (1992) Attitudes and Language.Multilingual Matters Ltd, Clevedon, UK. Gardner, Robert C. (2001, February). Integrative motivation: Past, present and future. Temple  University Japan, Distinguished Lecturer Series, Tokyo, Japan.Retrieved from http://publish.uwo.ca/~gardner/GardnerPublicLecture1.pdf. Gardner, Robert C. (1985) Social psychology and second language learning. London: Edward  Arnold. Gardner, Robert C. & Lambert, Wallace (1959). Motivational variables in second language  acquisition
